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FOREWORD

This Standard 2 Book was produced to enable children who speak the
Tharaka language take the first steps in learning to read and write in their
language. The use of their mother tongue in education has a dual purpose. It
enables pupils to grasp literacy skills quickly and easily. Secondly when a
language dies, a significant part of the culture dies with it. Promoting written
use of the Tharaka language will help preserve the community’s culture and a
peoples’ self-worth.

In the production of this book, Bible Translation & Literacy (BTL), worked in
close cooperation with members of the community whose language was
previously unwritten to develop a functional orthography of the language.
Similarly, it was through community participation and initiative that books in
the mother tongue have been developed for use in the lower primary schools
classes.

I applaud the partnership between BTL, teachers and education officers in
Tharaka District in the development of these books. The Kenya Institute of
Education (KIE) evaluated and recommended these books for use in the
schools in the Tharaka community.

I am therefore grateful to all those who selflessly and tirelessly contributed to
the development and production of this Standard 2 Book. It is my hope that
their contribution will result in increased social and economic development in
the country.

Mundara Muturi
General Secretary
Bible Translation & Literacy (E.A)
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Introduction: The contents of this book are aimed at helping the learner to
meet the objectives of the Kenya Mother Tongue Syllabus which include:
1. to develop sufficient command of vocabulary and sentence patterns to
enable the learner use MT at home, at school and in the community
2. to acquire literacy skills in the MT
3. to acquire reading and writing skills
4. to develop a positive attitude towards own culture and those of others

Teaching / Learning Resources

o

. Pupils’ book: T{ithomeeni Kitharaka-ibuku ria Kiraci kia Biiri

Standard 2 teachers’ guide - Ibuku ria Mwarim

3. Standard story book — Ngono cia Kiraci kia Biiri. Some of the stories in
the book include:

Gtirl wega biiri Nthi

Kiith? wa Cfitict

Kabea, Ntiri na Mbfri

Kirfamanyore

Mbiibii na Nceege

fguna ria fgiti

Miika Gmi

King’ang’i

Mbiiri yeetti Mwar’wa Kayirt

Nthgl ya Kigwata Nthtiya

Kaana ga Nkea 1

Kaana ga Nkea 2

Ntiiritka

Kayfig(i na Cimba 1

Kayfigli na Cimba 2

Mirangi na Mathonuue

frema ria Ntamioro 1

frema ria Ntamioro 2

Wamayi

Ncaana na Mirinya Wayo

Kira giatimaga Mwan’wa Kayigli arega Kiigirana

Njoana Mibatithania
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Teaching Aids
1. Alphabet charts
2. Flashcards
3. Real examples/objects

STRUCTURE OF THE TEACHERS’ GUIDE
- 5 lessons in a week — lesson 1 — picture reading, lesson 2- drill lesson,
lesson 3 — reading lesson, lesson 4 — grammar lesson, lesson 5 — writing
/ word formation lesson. Following are examples of the lessons:



Kithoomo kia 1
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Riir( i rGrara. Rirara rari Grirl. Rirara ritira! Riri aara Griri.

A A

r R Rirara riir] Griri.

Each topic (labelled kithoomo) is intended to take one week. The
sample topic above can be broken down into the following lessons:



Division of the lessons

PICTURE READING LESSON 1 - PG. 2
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This lesson comprises picture reading, where children and the teacher discuss
what they see in the picture. After this follows a short story that tells who is in
the picture and what is happening in the picture (teacher could use the story to
confirm what the children have discussed about the picture).

Below every story are sentences that are meant to test the pupils’ comprehension
of story. It can be used as a writing exercise or the children could answer
questions orally.
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This second lesson comdprises a sight word and an illustration of the sight word.
Discuss the picture and sight word with the children. The first 15 lessons have
lljeen done for you. Use the same method to teach word drills in other drill
essons.

The lesson also comprises a word drills with an emphasis on the syllable in focus
in the sight word. The drill boxes are five in number and each box needs to be
taught in a different way. By going through this exercise, the pupils will learn to
read the new letter that’is taught.
Drill lesson 1 - pg.3.
In this lesson it is the ‘r’. Here is what you do with each of them:

e Box 1 - this box teaches the pupils how to break down the key word and

how to recognise the sounds that make up the word. EspeciaYly the new
sound that is being taught.

Steps
1. BVrite the first line of the box on the blackboard and say the word:
rirara. Let’s say the word together (riirara)

2. Hold your hand or a Piece of paper over the second part of the word so
that only the first syllable is being seen. In this lesson it is ‘ri’. Tell the

pupils,
‘This is the part of the word riirara that says ‘ril’.

3. Write the rii below rlirara exactly as it is done in the book and ask:
‘What does it say?’

4. Hold your book over the ‘4’ and say:
‘This is the part of rii that says ‘r’.

5. llgraw a box around what you have written and ask someone to read the
OX.

6. Get the pupils to point to box 1 in their books and read it

e Box 2 -this box teaches the gu%ﬂs to put the new sound together with
other sounds that have already been taught E{m this particular case, the
vowels). The pupils are learning how to make new “syllables using the
new sound ‘r’.

Steps

1. Write the first column from box 2 on the blackboard. Point to ‘G’ and ask
‘What does this say?’

Point to ‘rG’ and ask “what does this say?” This is what they had just
learnt in box 1

2. Write the second column from box 2 on the black board.
Point to ‘a’ and ask ‘What does this say?”
Point to ‘ra’ and ask “What does this say?”

fEncoura e pupils to try to work out this for themselves. Once they have
earned the idea of making syllables, they will be able to make new
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syllables easily)

3. Now write the third column of box 2 beside the other two columns on the

blackboard.
Point to the ‘i’ and ask, “What does this say?”
Point to ‘ri’ and ask, “What does this say?”

4. Write the fourth column beside the other three on the blackboard.

Point to ‘1’ and ask, “What does this say?”
Point to the ‘ri’ and ask, “What does this say?

5. Draw lines around the four columns of syllables you have written. You
should now have box two on the blackboard. Ask the pupils to find box 2
in their books. Read this box with them column by column just as you did
on the blackboard.

e Box 3 - this box com})rises long and short syllables. The first syllable in
each column is exactly the same as the lower syllables in box 2. It is
hoped that children will be able to recognise these syllables.

Steps:

1. Write the first column from box 3 on the blackboard. Point to ‘ri’ and
ask, “What does this say?’ This is what they had just learnt in box 1
Point to ‘rii’ and ask “what does this say?”

2. Write the second column from box 3 on the black board.

Point to ‘ra’ and ask ‘What does this say?”

Point to ‘raa’ and ask “What does this say?”

(Encourage pupils to try to work out this for themselves. Once they have
learned the idea of making syllables, they will be able to make new
syllables easily)

3. Now write the third column of box 3 beside the other two columns on the
blackboard.

Point to the ‘ri’ and ask, “What does this say?”
Point to ‘rii’ and ask, “What does this say?”
4. Write the fourth column beside the other three on the blackboard.
Point to ‘ri’ and ask, “What does this say?”
Point to the ‘rii’ and ask, “What does this say?
5. Draw lines around the four columns of syllables you have written. You

should now have box three on the blackboard. Ask the pupils to find box
3 in their books. Read this box with them column by column just as you
did on the blackboard.
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Box 4 — This box contains real words. By now children should be able to

recognise the_ syllables that make the” word ‘rirara’ since they have

encountered all of the syllables individually.

Ste;is:
. write the first row of box 4 on the blackboard.

Point to the syllables making the word ‘rlirara’ and ask the
children to say the syllables quickly as you point to them.

Now point to word ‘rirara’ below the syllable row and ask the
children to read it...

Do the same for the word {iriri in box 4

2. Draw lines around the contents of box 4. You should now have box
four on the blackboard. Ask the pupils to find box 4 in their books.
Read this box with them row after row ... ensure that they know
thﬁs% 1are real words and should be read faster than the separate
syllables.

Box 5 — this box helps the learners to read fgrammatical elements. Some of
them look quite similar from others, yet if the learners do not read them
correctly, the meaning of the sentence will not be the same.

Steps:
Ie)l. Write the first row of box 5 on the blackboard

Run hand under the words as the children read the sentence )

Write the second row on the blackboard and repeat what you did

with row one oo

Ask the children to read the sentences together and individually

Have some learners come to the blackboard and read the words

out to the rest of the class

oo oo

Drill lesson 2 - pg. 5.

Box 1 - this box teaches the pupils how to break down the kef’ word and
how to recognise the sounds that make up the word. Especially the new
sound that is being taught.

Steps

1.

2.

rite the first line of the box on the blackboard and say the word:
Kariikii. Let’s say the word together (kartikil)

Hold your hand or a_piece of paper over the second part of the word so
that only the first syllable is being seen. In this lesson it is ‘ka’. Tell the

pupils,
‘This is the part of the word kartikii that says ‘ka’.

Write the ‘ka’ below kartik(i exactly as it is done in the book and ask:
‘What does it say?’

Hold your book gver the ‘a’ and say:
‘This is the part of ‘ka’ that says ‘k’.
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5. llgraw a box around what you have written and ask someone to read the
OX.

6. Get the pupils to point to box 1 in their books and read it

e Box 2 -this box teaches the gu%ils to put the new sound together with
other sounds that have already been taught E(ln this particular case, the
vowels). The pupils are learning how to make new syllables using the
new sound ‘k’.

Steps

1. Write the first column from box 2 on the blackboard. Point to ‘a’ and ask
‘What does this say?’
Point to ‘ka’ and ask “what does this say?” This is what they had just
learnt in box 1

2. Write the second column from box 2 on the black board.
Point to ‘4’ and ask ‘What does this say?”
Point to ‘k@i’ and ask “What does this say?”
fEncoura%e pupils to try to work out this for themselves. Once they have
earned the idea of making syllables, they will be able to make new
syllables easily)

3. Now write the third column of box 2 beside the other two columns on the
blackboard.

Point to the ‘i’ and ask, “What does this say?”
Point to ‘ki’ and ask, “What does this say?”

4. Write the fourth column beside the other three on the blackboard.

Point to ‘1’ and ask, “What does this say?”
Point to the ‘ki’ and ask, “What does this say?

5. Draw lines around the four columns of syllables you have written. You
should now have box two on the blackboard. Ask the pupils to find box 2
in their books. Read this box with them column by column just as you did
on the blackboard.

e Box 3 - this box comprises of s%fllables learnt in Kithoomo kia 1 and
those being learnt in the current kithoomo. The first syllable in each
column is exactly the same as the lower syllables in box 2. the second
syllable is each column comprises of syllables learnt in the previous
reading lesson. It is hoped that children will be able to recognise these
syllables.

Steps:
1. Write the first column from box 3 on the blackboard. Point to ‘ka’ and

ask, “What does this say?’ This is what they had just learnt in box 2
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Point to ‘ra’ and ask “what does this say?”

. Write the second column from box 3 on the black board.

Point to ‘ki’ and ask ‘What does this say?”
Point to ‘ri’ and ask “What does this say?”
fEncoura e pupils to try to work out this for themselves. Once they have

earned the idea of making syllables, they will be able to make new
syllables easily)

. Now write the third column of box 3 beside the other two columns on the

blackboard.
Point to the ‘ki’ and ask, “What does this say?”

Point to ‘ri’ and ask, “What does this say?”

. Write the fourth column beside the other three on the blackboard.

Point to ‘ki’ and ask, “What does this say?”
Point to the ‘ri’ and ask, “What does this say?

. Draw lines around the four columns of syllables you have written. You
should now have box three on the blackboard. Ask the pupils to find box
3 in their books. Read this box with them column by column just as you
did on the blackboard.

Box 4 — This box contains real words. By now children should be able to

recognise the syllables that make the” word ‘rirara’ since they have

encountered all of the syllables individually.

Ste;is:
. Write the first row of box 4 on the blackboard.

Point to the syllables making the word ‘ririk@’ and ask the
children to say the syllables quickly as you point to them.

Now point to word ‘ririk@’ below the syllable row and ask the
children to read it...

Do the same for the word ‘r(ik{i’ in box 4.

2. Draw lines around the contents of box 4. You should now have box
four on the blackboard. Ask the pupils to find box 4 in their books,
Read this box with them row after row ... ensure that they read
they know these are real words and should be read faster than the
separate syllables.

Box 5 — this box helps the learners to read grammatical elements. Some of

them look quite similar from others, yet if the learners do not read them

correctly, the meaning of the sentencé will not be the same.

Steli53 . i
. Write the first row of box 5 on the blackboard

2. Run hand under the words as the children read the sentence

3. Write the second row on the blackboard and repeat what you did
with row one

13



4. Ask the children to read the sentences together and individually
5. Have some learners come to the blackboard and read the words
out to the rest of the class

Drill lesson 3 — pg.7

Box 1 - this box teaches the pupils how to break down the kef/ word and
how to recognise the sounds that make up the word. Especially the new
sound that is being taught.

Steps

1.

Write the first line of the box on the blackboard and say the word:
‘mirimi’. Let’s say the word together (miirimi)

2. Hold your hand or a piece of paper over the second part of the word so
that lonly the first syllable is being seen. In this lesson it is ‘m{’. Tell the
pupils,

‘This is the part of the word miirimi that says ‘mil’.

3. Write the rii below miirimi exactly as it is done in the book and ask:
‘What does it say?’

4. Hold your book gver the ‘4’ and say:

‘This is the part of mil that says ‘m’.
5. llgraw a box around what you have written and ask someone to read the
OX.

6. Get the pupils to point to box 1 in their books and read it

e Box 2 -this box teaches the gu%ﬂs to put the new sound together with
other sounds that have already been taught (in this particular case, the
vowels). The pupils are learning how to make new syllables using the
new sound ‘m’.

Steps

1. Write the first column from box 2 on the blackboard. Point to ‘4’ and ask
‘What does this say?’
Point to ‘0’ and ask “what does this say?” This is what they had just
learnt in box 1

2. Write the second column from box 2 on the black board.
Point to ‘a’ and ask ‘What does this say?”
Point to ‘ma’ and ask “What does this say?”
fEncoura e pupils to try to work out this for themselves. Once they have
earned the idea of making syllables, they will be able to make new
syllables easily)

3. Now write the third column of box 2 beside the other two colums on the
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blackboard.
Point to the ‘I’ and ask, “What does this say?”

Point to ‘mi’ and ask, “What does this say?”

4. Write the fourth column beside the other three on the blackboard.

Point to ‘i’ and ask, “What does this say?”
Point to the ‘m1’ and ask, “What does this say?

5. Draw lines around the four columns of syllables you have written. You
should now have box two on the blackboard. Ask the pupils to find box 2
in their books. Read this box with them column by column just as you did
on the blackboard.

e Box 3 - this box comprises of syllables learnt in Kithoomo kia 1 and
those being learnt in the current kithoomo. The first syllable in each
column is exactly the same as the lower syllables in box 2. the second
syllable is each column comprises of syllables learnt in the previous
reading lesson. It is hoped that children "will be able to recognise these
syllables.

Steps:

1. Write the first column from box 3 on the blackboard. Point to ‘m@’ and
ask, “What does this say?’ This is what they had just learnt in box 1
Point to ‘ri’ and ask “what does this say?”

2. Write the second column from box 3 on the black board.

Point to ‘ma’ and ask ‘What does this say?”

Point to ‘ra’ and ask “What does this say?”

fEncoura%e pupils to try to work out this for themselves. Once they have
earned the jdea of making syllables, they will be able to make new
syllables easily)

3. Now write the third column of box 3 beside the other two columns on the
blackboard.

Point to the ‘mi’ and ask, “What does this say?”
Point to ‘ri’ and ask, “What does this say?”
4. Write the fourth column beside the other three on the blackboard.
Point to ‘mi’ and ask, “What does this say?”
Point to the ‘ri’ and ask, “What does this say?
5. Draw lines around the four columns of syllables you have written. You

should now have box three on the blackboard. Ask the pupils to find box
3 in their books, Read this box with them column by column just as you
did on the blackboard.
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Box 4 — This box contains real words. By now children should be able to
recognise the syllables that make the 'word ‘mirimi’ since they have
encountered all of the syllables individually.

Steps: | i
a. Write the first row of box 4 on the blackboard.

Point to the sglllables making the word ‘mirimi’ and ask the
children to say the syllables quickly as you point to them.

Now point to word ‘m@rimi’ below the syllable row and ask the
children to read it...

b. Draw lines around the contents of box 4. You should now have box
four on the blackboard. Ask the pupils to find box 4 in their books.
Read this box with them row after row ... ensure that they know
thﬁs% 1are real words and should be read faster than the separate
syllables.

Box 5 — this box helps the learners to read grammatical elements. Some of

them look quite similar from others, yet if the learners do not read them

correctly, the meaning of the sentence will not be the same.

Stepls: . i

. Write the first row of box 5 on the blackboard

2. Run hand under the words as the children read the sentence )

3. Write the second row on the blackboard and repeat what you did
with row one o

4. Ask the children to read the sentences together and individually

5. Have some learners come to the blackboard and read the words
out to the rest of the class

Drill Lesson 4 - pg.9.

Box 1 - this box teaches the pupils how to break down the kef’ word and
how to recognise the sounds that make up the word. Especially the new
sound that is being taught.

Steps

1.

2.

Write the first line of the box on the blackboard and say the word:
‘miruruku’. Let’s say the word together (miiruruku)

Hold your hand or a lpiece of paper over the second part of the word so
that only the first syllable is being seen. In this lesson it is ‘ku’. Tell the

pupils,
“This is the part of the word milruruku that says ‘ku’.

Write the ku below miiruruku exactly as it is done in the book and ask:
‘What does it say?’

Hold your book over the ‘k’ and say:
‘This is the part of ku that says ‘u’.

Write ‘u’ below ‘ku’ as in the book and ask,
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“What does this say?”

6. llgraw a box around what you have written and ask someone to read the
OX.

7. Get the pupils to point to box 1 in their books and read it

e Box 2 -this box teaches the C;l>upils to put the new sound together with
other sounds that have already been taught Sén this particular case, the
vowels). The pupils are learning how to make new syllables using the
new sound ‘u’.

Steps

1. Write the first column from box 2 on the blackboard. Point to ‘u’ and ask
‘What does this say?’
Point to ‘ru’ and ask “what does this say?”

2. Write the second column from box 2 on the black board.
Point to ‘v’ and ask ‘What does this say?”
Point to ‘ku’ and ask “What does this say?”
fEncoura e pupils to try to work out this for themselves. Once they have
earned the idea of making syllables, they will be able to make new
syllables easily)

3. Now write the third column of box 2 beside the other two columns on the
blackboard.

Point to the ‘u’ and ask, “What does this say?”
Point to ‘mu’ and ask, “What does this say?”
Point to the ‘mi’ and ask, “What does this say?

4. Draw lines around the three columns of syllables you have written. You
should now have box two on the blackboard. Ask the pupils to find box 2
in their books. Read this box with them column by column just as you did
on the blackboard.

e Box 3 - this box cpm?rises of syllables learnt in previous lessons and
those being learnt in the current kithoomo. The first syllable in each
column is exactly the same as the lower syllables in box 2. The second
syllable is each column comprises of syllables learnt in the previous
reading lesson. It is hoped that children "'will be able to recognise these
syllables.

Steps:

1. Write the first column from box 3 on the blackboard. Point to ‘ru’ and

ask, “What does this say?” This is what they had just learnt in box 1

Point to ‘ri’ and ask “what does this say?”
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. Write the second column from box 3 on the black board.

Point to ‘ku’ and ask ‘What does this say?”
Point to ‘ki’ and ask “What does this say?”
(Encourage pupils to try to work out this for themselves. Once they have

learned the idea of making syllables, they will be able to make new
syllables easily)

. Now write the third column of box 3 beside the other two columns on the

blackboard.
Point to the ‘mu’ and ask, “What does this say?”
Point to ‘m@’ and ask, “What does this say?”

. Draw lines around the four columns of syllables you have written. You
should now have box three on the blackboard. Ask the pupils to find box
3 in their books. Read this box with them column by column just as you
did on the blackboard.

Box 4 — This box _contains real words. By now children should be able to
recognise the syllables that make the word ‘karuruku’ since they have
encountered all of the syllables individually.

Stell)s: ) i
. Write the first row of box 4 on the blackboard.

Point to the syllables making the word ‘karuruku’ and ask the
children to say the syllables quickly as you point to them.

Now point to word ‘karuruku’ below the syllable row and ask the
children to read it...

2. Draw lines around the contents of box 4. You should now have box
four on the blackboard. Ask the pupils to find box 4 in their books.
Read this box with them row after row ... ensure that they know
thlelseb 1are real words and should be read faster than the separate
syllables.

Do the same for the word ‘miruruku’

Box 5 - this box helps the learners to read tgrammatical elements. Some of
them look quite similar from others, yet if the learners do not read them
correctly, the meaning of the sentencé will not be the same.
Steqs: . i
. Write the first row of box 5 on the blackboard
a. Run hand under the words as the children read the sentence
b. Write the second row on the blackboard and repeat what
you did with row one
c. Ask the children to read the sentences together and
individually
d. Have some learners come to the blackboard and read the
words out to the rest of the class
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Drill lesson 5 — pg. 11

Box 1 — this box teaches the pupils how to break down the keY word and
how to recognise the sounds that make up the word. Especially the new
sound that is being taught.

Steps

1.

Write the first line of the box on the blackboard and say the word:
‘gikuru’. Let’s say the word together (gikuru)

2. Hold your hand or a_piece of paper over the second part of the word so
that.lonly the first syllable is being seen. In this lesson it is ‘gi’. Tell the
pupils,

“This is the part of the word ‘gikuru’ that says ‘gi’.
3. Write the r{i below gikuru exactly as it is done in the book and ask:
‘What does it say?’
4. Hold your book gver the ‘I’ and say:
‘This is the part of gi that says ‘g’.
5. ]lgraw a box around what you have written and ask someone to read the
OX.

6. Get the pupils to point to box 1 in their books and read it

e Box 2 -this box teaches the pupils to put the new sound together with
other sounds that have alrea 317 een taught (in this particular, case, the
vowels and k). The pupils are learning how to make new syllables using
the new sound ‘g’.

Steps

1. Write the first column from box 2 on the blackboard. Point to 1’ and ask
‘What does this say?’
Point to ‘g’ and ask “what does this say?” This is what they had just
learnt in box 1

2. Write the second column from box 2 on the black board.
Point to ‘a’ and ask ‘What does this say?”
Point to ‘ga’ and ask “What does this say?”
(Encourage pupils to try to work out this for themselves. Once they have
learned the idea of making syllables, they will be able to make new
syllables easily)

3. Now write the third column of box 2 beside the other two columns on the
blackboard.

Point to the ‘u’ and ask, “What does this say?”
Point to ‘gu’ and ask, “What does this say?”
4. Draw lines around the four columns of syllables you have written. You

should now have box two on the blackboard. Ask the pupils to find box 2
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in their books. Read this box with them column by column just as you did
on the blackboard.

Box 3 - this box comprises of syllables learnt in previous lessons and
those being learnt in the current Lesson. The first syllable in each column
is exactly the same as the lower syllables in box 2. the second syllable is
each column comprises of syllables learnt in the ?revmus reading lesson.
It is hoped that children will be able to recognise these syllables.

Steps:

1.

Write the first column from box 3 on the blackboard. Point to ‘g’ and
ask, “What does this say?’ This is what they had just learnt in box 1

Point to ‘ki’ and ask “what does this say?”

Write the second column from box 3 on the black board.

Point to ‘a’ and ask ‘What does this say?”

Point to ‘ga’ and ask “What does this say?”

fEncoura%e pupils to try to work out this for themselves. Once they have
earned the idea of making syllables, they will be able to make new
syllables easily)

Now write the third column of box 3 beside the other two columns on the
blackboard.

Point to the ‘0’ and ask, “What does this say?”
Point to ‘gu’ and ask, “What does this say?”

Draw lines around the four columns of syllables you have written. You
should now have box three on the blackboard. Ask the pupils to find box
3 in their books. Read this box with them column by column just as you
did on the blackboard.

Box 4 — This box contains real words. By now children should be able to
recognise the_ syllables that make the” word ‘glkuru’ since they have
encountered all of the syllables individually.

Ste&s:
1. Write the first row of box 4 on the blackboard.

Point to the S){llables making the word ‘gikuru’ and ask the children to
say the syllables quickly as you point to them.

Now point to word ‘gikuru’ below the syllable row and ask the
children to read it...

2. Draw lines around the contents of box 4. You should now have box
four on the blackboard. Ask the pupils to find box 4 in their books.
Read this box with them row after row ... ensure that they know
these are real words and should be read faster than the separate
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syllables.

Box 5 — this box helps the learners to read grammatical elements. Some of
them look quite similar from others, yet if the learners do not read them
correctly, the meaning of the sentence will not be the same.

Steps:

P Write the first row of box 5 on the blackboard

Run hand under the words as the children read the sentence

Write the second row on the blackboard and repeat what

you did with row one

Ask the children to read the sentences together and

individually

e. Have some learners come to the blackboard and read the
words out to the rest of the class

o ocop

Drill lesson 6 - pg. 13

In this lesson it is the ‘t’. Here is what you do with _each of them;

Box 1 — this box teaches the pupils how to break down the kefr word and
how to recognise the sounds that make up the word. Especially the new
sound that is being taught.

Steps

1. Write the first line of the box on the blackboard and say the word:

thti. Let’s say the word together (tfit1)

Hold your hand or a piece of paper over the second part of the

word 5o that only the first syllable is being seen. In this lesson it is

‘rit’, Tell the pupils o .

“This is the part of the word tilti that says ‘til’.

3. Write the t below tiiti exactly as it iS done in the book and ask:
‘What does it say?’ .

4. Hold your book over the ‘i’ and say:

5

6

no

‘This is the part of til that says ‘t’. )

. Draw a box around what you have written and ask someone to
read the box, ) ) ) )
Get the pupils to point to box 1 in their books and read it

Box 2 —this box teaches the gu%ﬂs to put the new sound together with
other sounds that have already been taught E{m this particular case, the
vowels). ”(li"he pupils are learning how to make new syllables using the
new sound ‘t’.

Steps

1.

2.

Write the first column from box 2 on the blackboard. Point to ‘4’ and ask
‘What does this say?’

Point to ‘t’ and ask “what does this say?” This is what they had just
learnt in box 1

Write the second column from box 2 on the black board.
Point to ‘v’ and ask ‘What does this say?”
Point to ‘tu’ and ask “What does this say?”

fEncoura e pupils to try to work out this for themselves. Once they have
earned the idea of making syllables, they will be able to make new
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syllables easily)
3. Now write the third column of box 2 beside the other two columns on the
blackboard. )
Point to the ‘i’ and ask, “What does this say?”
Point to ‘ti’ and ask, “What does this say?”
4. Write the fourth column beside the other three on the blackboard.
Point to ‘I’ and ask, “What does this say?”
Point to the ‘ti’ and ask, “What does this say?
5. Draw lines around the four columns of syllables ¥lou have written. You
should now have box two on the blackboard. Ask the pupils to find box 2

in their books. Read this box with them column by column just as you did
on the blackboard.

e Box 3 - this box com})rises long and short syllables. The first syllable in
each column is exactly the same as the lower syllables in box 2. It is
hoped that_children will be able to recognise these syllables. Please add
m{, mu, mi, mi to make the third row in box 3.

Steps:

1. Write the first column from box 3 on the blackboard. Point to ‘ti’ and
ask, “What does this say?’ This is what they had just learnt in box 1

Point to ‘ki’ and ask “what does this say?”
Point to ‘m@’ and ask, “What does this say?”
2. Write the second column from box 3 on the black board.
Point to ‘tu’ and ask ‘What does this say?”
Point to ‘ku’ and ask “What does this say?”
Point to ‘mu’ and ask, “What does this say?”
fEncoura e pupils to try to work out this for themselves. Once they have
earned the idea of making syllables, they will be able to make new
syllables easily)

3. Now write the third column of box 3 beside the other two columns on the
blackboard.

Point to the ‘ti’ and ask, “What does this say?”
Point to ‘ki’ and ask, “What does this say?”
Point to ‘mi’ and ask, “What does this say?”
4. Write the fourth column beside the other three on the blackboard.
Point to ‘t” and ask, “What does this say?”
Point to the ‘ki’ and ask, “What does this say?”
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Point to ‘mi’ and ask, “What does this say?”

5. Draw lines around the four columns of syllables you have written. You
should now have box three on the blackboard. Ask the pupils to find box
3 in their books. Read this box with them column by column just as you
did on the blackboard.

e Box 4 - This box contains real words. By now children should be able to
recognise the syllables that make thé word ‘mit!’ since they have
encountered all of the syllables individually.

Steps:
a. write the first row of box 4 on the blackboard.

Point to the syllables making the word ‘mti’ and ask the children
to say the syllables quickly as you point to them.

Now point to word ‘mftl’ below the syllable row and ask the
children to read it...

Do the same for the word ‘glitura’ in box 4

b. Draw lines around the contents of box 4. You should now have box
four on the blackboard. Ask the pupils to find box 4 in their books,
Read_this box with them row after row ... ensure that they read
they know these are real words and should be read faster than the
separate syllables.

e Box 5 - this box helps the learners to read grammatical elements. Some of
them look quite similar from others, yet if the learners do not read them
correctly, the meaning of the sentence will not be the same.

Steps:
121. Write the first row of box 5 on the blackboard

Run hand under the words as the children read the sentence )

Write the second row on the blackboard and repeat what you did

with row one Lo

Ask the children to read the sentences together and individually

Have some learners come to the blackboard and read the words

out to the rest of the class

oo po

Drill Lesson 7 - pg. 15

In this lesson it is the ‘e’. Here is what you do with each of them:
e Box 1 - this box teaches the pupils how to break down the kef’ word and
how to recognise the sounds that make up the word. Especially the new
sound that is being taught.

Steps
1. l\3\Alrite the first line of the box on the blackboard and say the word:
riireere. Let’s say the word together (rtireere)

2. Hold your hand or a Piece of paper over the second part of the word so
that only the first syllable is being seen. In this lesson it is ‘ri’. Tell the
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pupils,
‘This is the part of the word riireere that says ‘re’.

This is the part of re that says ‘e’

3. Write the ‘re’ below ‘rlireere’ exactly as it is done in the book and ask:
‘What does it say?’

4. Hold your book over the ‘t’ and say:
‘This is the part of ‘re’ that says ‘e’.

5. Eraw a box around what you have written and ask someone to read the

OX.

6. Get the pupils to point to box 1 in their books and read it

e Box 2 -this box teaches the gu%ﬂs to put the new sound together with
other sounds that have already been taught E(ll‘l this particular case, the
vowels). The pupils are learning how to make new syllables using the
new sound ‘e’.

Steps

1. Write the first column from box 2 on the blackboard. Point to ‘e’
and ask ‘What does this say?’

Point to ‘re’ and ask “what does this say?” This is what they had
just learnt in box 1

2. Write the second column from box 2 on the black board.
Point to ‘e’ and ask ‘What does this say?”
Point to ‘ke’ and ask “What does this say?”
(Encourage pu%)ils to try to work out this for themselves. Once they
have learned the idea’ of making syllables, they will be able to
make new syllables easily)

3. Now write the third column of box 2 beside the other two columns
on the blackboard.
Point to the ‘e’ and ask, “What does this say?”
Point to ‘te’ and ask, “What does this say?”

4. Write the fourth column beside the other three on the blackboard.

Point to ‘e’ and ask, “What does this say?”
Point to the ‘ge’ and ask, “What does this say?

5. Draw lines around the four columns of syllables you have written.
You should now have box two on the blackboard.” Ask the pupils to
find box 2 in their books. Read this box with them column by
column just as you did on the blackboard.

Box 3 - this box comFrises long and short syllables. The first syllable in
each column is exactly the same as the lower syllables in box 2. It is
hoped that children will be able to recognise these syllables.
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Steps:

1.

Write the first column from box 3 on the blackboard. Point to ‘re’ and
ask, “What does this say?’ This is what they had just learnt in box 1

Point to ‘ri’ and ask “what does this say?”

Write the second column from box 3 on the black board.

Point to ‘ke’ and ask ‘What does this say?”

Point to ‘ki’ and ask “What does this say?”

fEncoura e pupils to try to work out this for themselves. Once they have
earned the idea of making syllables, they will be able to make new
syllables easily)

Now write the third column of box 3 beside the other two columns on the
blackboard.

Point to the ‘te’ and ask, “What does this say?”

Point to ‘ti” and ask, “What does this say?”

Write the fourth column beside the other three on the blackboard.
Point to ‘ge’ and ask, “What does this say?”

Point to the ‘gl’ and ask, “What does this say?

Draw lines around the four columns of syllables you have written. You
should now have box three on the blackboard. Ask the pupils to find box
3 in their books. Read this box with them column by column just as you
did on the blackboard.

Box 4 — This box_contains real words, By now children should be able to
recognise the syllables that make the word ‘rlireere’ since they have
encountered all of the syllables individually.

Steps:
a. Write the first row of box 4 on the blackboard.

Point to the sgfllables making the word ‘rlireere’ and ask the
children to say the syllables quickly as you point to them.

Now point to word ‘rlireere’ below the syllable row and ask the
children to read it...

Do the same for the word ‘rigeege’ in box 4

b. Draw lines around the contents of box 4. You should now have box
four on the blackboard. Ask the pupils to find box 4 in their books.
Read this box with them row after row ... ensure that they read
they know these are real words and should be read faster than the
separate syllables.
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Box 5 — this box helps the learners to read grammatical elements. Some of
them look quite similar from others, yet if the learners do not read them
correctly, the meaning of the sentence will not be the same.

Steps:
IE)I. Write the first row of box 5 on the blackboard

Run hand under the words as the children read the sentence )

Write the second row on the blackboard and repeat what you did

with row one L

Ask the children to read the sentences together and individually

Have some learners come to the blackboard and read the words

out to the rest of the class

oo oo

Drill lesson 8 - pg. 17

In this lesson it is the ‘b’. Here is what you do with each of them:

Box 1 — this box teaches the pupils how to break down the kef’ word and
how to recognise the sounds that make up the word. Especially the new
sound that is being taught.

Steps
1. BVrite the first line of the box on the blackboard and say the word:

2.

Steps

kabaka. Let’s say the word together (kabaka)

Hold your hand or a piece of paper over the first and third syllable of the
word so that only the second syllable is being seen. In this leSson it is ‘ba’.
Tell the pupils,

‘This is the part of the word kabaka that says ‘ka’.

Write the ‘ba’ below ‘kabaka’ exactly as it is done in the book and ask:
‘What does it say?’

Hold your book gver the ‘a’ and say:
“This is the part of ba that says ‘b’.

llgraw a box around what you have written and ask someone to read the
OX.

Get the pupils to point to box 1 in their books and read it

Box 2 -this box teaches the é)u%lls to put the new sound together with
other sounds that have already been taught Sin this particular case, the
vowels). "é"}}g, pupils are learning how to make new syllables using the
new sound ‘b’.

. Write the first column from box 2 on the blackboard. Point to ‘a’ and ask

‘What does this say?’

Point to ‘ba’ and ask “what does this say?” This is what they had just
learnt in box 1

Write the second column from box 2 on the black board.
Point to ‘e’ and ask ‘What does this say?”
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Point to ‘be’ and ask “What does this say?”

(Encoura%le p}élpils to try to work out this for themselves. Once they have
learned the idea of making syllables, they will be able to make new
syllables easily)

3. Now write the third column of box 2 beside the other two columns on the

blackboard. )
Point to the ‘i’ and ask, “What does this say?”
Point to ‘bi’ and ask, “What does this say?”

4. Write the fourth column beside the other three on the blackboard.

Point to ‘u’ and ask, “What does this say?”
Point to the ‘bu’ and ask, “What does this say?

5. Draw lines around the four columns of syllables you have written. You
should now have box two on the blackboard. Ask the pupils to find box 2
in their books. Read this box with them column by column just as you did
on the blackboard.

e Box 3 - this box com})rises long and short syllables. The first syllable in
each column is exactly the same as the lower syllables in box 2. It is
hoped that children will be able to recognise these syllables.

Steps:

1. Write the first column from box 3 on the blackboard. Point to ‘ba’ and
ask, “What does this say?’ This is what they had just learnt in box 1
Point to ‘ga’ and ask “what does this say?”

2. Write the second column from box 3 on the black board.

Point to ‘be’ and ask ‘What does this say?”

Point to ‘ge’ and ask “What does this say?”

fEncoura%e pupils to try to work out this for themselves. Once they have
earned the idea of making syllables, they will be able to make new
syllables easily)

3. Now write the third column of box 3 beside the other two columns on the
blackboard.

Point to the ‘bi’ and ask, “What does this say?”
Point to ‘gi’ and ask, “What does this say?”
4. Write the fourth column beside the other three on the blackboard.
Point to ‘bu’ and ask, “What does this say?”
Point to the ‘gu’ and ask, “What does this say?
5. Draw lines around the four columns of syllables you have written. You

should now have box three on the blackboard. Ask the pupils to find box
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3 in their books. Read this box with them column by column just as you
did on the blackboard.

Box 4 — This box contains real words. By now children should be able to
recognise the syllables that make the word ‘kabaka’ since they have
encountered all of the syllables individually.

Steps: . i
a. Write the first row of box 4 on the blackboard.

Point to the syllables making the word ‘ka ba ka’ and ask the
children to saythe syllables quickly as you point to them.

Now point to word ‘kabaka’ below the syllable row and ask the
children to read it...

Do the same for the word ‘gikaab®i’ in box 4

b. Draw lines around the contents of box 4. You should now have box
four on the blackboard. Ask the pupils to find box 4 in their books,
Read_this box with them row after row ... ensure that they read
they know these are real words and should be read faster than the
separate syllables.

Box 5 — this box helps the learners to read grammatical elements. Some of
them look quite similar from others, yet if the learners do not read them
correctly, the meaning of the sentence will not be the same.

Steps:
%. Write the first row of box 5 on the blackboard

Run hand under the words as the children read the sentence .

Write the second row on the blackboard and repeat what you did

with row one o

Ask the children to read the sentences together and individually

Have some learners come to the blackboard and read the words

out to the rest of the class

oo po

Drill lesson 9 - pg. 19

In this lesson it is the ‘mb’. Here is what you do with each of them:

Box 1 - this box teaches the pupils how to break down the ke?f word and
how to recognise the sounds that make up the word. Especially the new
sound that is being taught.

Steps
1. B\/rite the first line of the box on the blackboard and say the word:

2.

3.

4.

mbea. Let’s say the word together (mbea)

Hold your hand or a piece of paper over the second part of the word so
that only the first syllable is being seen. In this lesson it is ‘mb’. Tell the

pupils,
“This is the part of the word mbea that says ‘mbe’.

Write the ‘mbe’ below ‘mbea’ exactly as it is done in the book and ask:
‘What does it say?’

Hold your book over the ‘mbe’ and say:
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‘This is the part of mbe that says ‘mb’.

llgraw a box around what you have written and ask someone to read the
OX.

Get the pupils to point to box 1 in their books and read it

Box 2 -this box teaches the C;l>upils to put the new sound together with
other sounds that have already been taught &én this particular case, the
vowels). The guplls are learning how to make new syllables using the
new sound ‘mb’.

Steps

1.

Write the first column from box 2 on the blackboard. Point to ‘e’ and ask
‘What does this say?’

Point to ‘mbe’ and ask “what does this say?” This is what they had just
learnt in box 1

Write the second column from box 2 on the black board.

Point to ‘a’ and ask ‘What does this say?”

Point to ‘mba’ and ask “What does this say?”

(Encourage pupils to try to work out this for themselves. Once they have
learned the idea of making syllables, they will be able to make new
syllables easily)

Now write the third column of box 2 beside the other two columns on the
blackboard.

Point to the ‘i’ and ask, “What does this say?”

Point to ‘mbi’ and ask, “What does this say?”

Write the fourth column beside the other three on the blackboard.

Point to ‘1" and ask, “What does this say?”

Point to the ‘mbi’ and ask, “What does this say?

Draw lines around the four columns of syllables you have written. You
should now have box two on the blackboard. Ask the pupils to find box 2

in their books. Read this box with them column by column just as you did
on the blackboard.

Box 3 - this box comFrises long and short syllables. The first syllable in
each column is exactly the same as the lower syllables in box 2. It is
hoped that children will be able to recognise these syllables.

Steps:

1.

2.

Write the first column from box 3 on the blackboard. Point to ‘mbe’ and
ask, “What does this say?’ This is what they had just learnt in box 1

Point to ‘be’ and ask “what does this say?”

Write the second column from box 3 on the black board.
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Point to ‘mba’ and ask ‘What does this say?”
Point to ‘ba’ and ask “What does this say?”
fEncoura e pupils to try to work out this for themselves. Once they have

earned the idea of making syllables, they will be able to make new
syllables easily)

. Now write the third column of box 3 beside the other two columns on the

blackboard.
Point to the ‘mbi’ and ask, “What does this say?”
Point to ‘bi’ and ask, “What does this say?”

. Write the fourth column beside the other three on the blackboard.

Point to ‘mbi’ and ask, “What does this say?”
Point to the ‘bi’ and ask, “What does this say?

. Draw lines around the four columns of syllables you have written. You
should now have box three on the blackboard. Ask the pupils to find box
3 in their books. Read this box with them column by column just as you
did on the blackboard.

Box 4 — This box contains real words. By now children should be able to
recognise the syllables that make thé word ‘mbea’ since they have
encountered all of the syllables individually.

Steps:
a. Write the first row of box 4 on the blackboard.

Point to the slyllables making the word ‘mbi ti’ and ask the children
to say the syllables quickly as you point to them.

Now point to word ‘mbiti’ below the syllable row and ask the
children to read it...

Do the same for the word ‘mbfiri’ in box 4

b. Draw lines around the contents of box 4. You should now have box
four on the blackboard. Ask the pupils to find box 4 in their books.
Read this box with them row after row ... ensure that they read
they know these are real words and should be read faster than the
separate syllables.

Box 5 — this box helps the learners to read grammatical elements. Some of
them look quite similar from others, yet if the learners do not read them
correctly, the meaning of the sentencé will not be the same.

Steps:
%. Write the first row of box 5 on the blackboard

Run hand under the words as the children read the sentence )

Write the second row on the blackboard and repeat what you did

with row one Lo

Ask the children to read the sentences together and individually

Have some learners come to the blackboard and read the words

out to the rest of the class

o oo
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Drill Lesson 10 - pg. 21

In this lesson it is the ‘n’. Here is what you do with each of them:
e Box 1 - this box teaches the pupils how to break down the kef/ word and
how to recognise the sounds that make up the word. Especially the new
sound that is being taught.

Steps
1. e\/rite the first line of the box on the blackboard and say the word:
kaana. Let’s say the word together (kaana)

2. Hold your hand or a piece of paper over the second part of the word so
that only the first syllable is being seen. In this lesson it is ‘r@i’. Tell the

pupils,
‘This is the part of the word kaana that says ‘na’.

3. Write the na below kaana exactly as it is done in the book and ask:
‘What does it say?’

4. Hold your book gver the ‘G’ and say:
‘This is the part of na that says n’.

5. ]lgraw a box around what you have written and ask someone to read the
OX.

6. Get the pupils to point to box 1 in their books and read it
e Box 2 -this box teaches the é)u%ils to put the new sound together with
other sounds that have already been taught Sin this particular case, the
a

vowels). The pupils are learning how to make new syllables using the
new sound ‘n’.
Steps

1. Write the first column from box 2 on the blackboard. Point to ‘a’ and ask
‘What does this say?’

Point to ‘na’ and ask “what does this say?” This is what they had just
learnt in box 1

2. Write the second column from box 2 on the black board.
Point to ‘v’ and ask ‘What does this say?”
Point to ‘nu’ and ask “What does this say?”
(Encourage pupils to try to work out this for themselves. Once they have
learned the idea of making syllables, they will be able to make new
syllables easily)

3. Now write the third column of box 2 beside the other two columns on the

blackboard. )
Point to the ‘4’ and ask, “What does this say?”

Point to ‘n@’ and ask, “What does this say?”
4. Write the fourth column beside the other three on the blackboard.

Point to ‘e’ and ask, “What does this say?”
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Point to the ‘ne’ and ask, “What does this say?
5. Draw lines around the four columns of syllables you have written. You
should now have box two on the blackboard. Ask the pupils to find box 2

in their books. Read this box with them column by column just as you did
on the blackboard.

e Box 3 - this box comPrises long and short syllables. The first syllable in
each column is exactly the same as the lower syllables in box 2. It is
hoped that children will be able to recognise these’syllables.

Steps:

1. Write the first column from box 3 on the blackboard. Point to “ and ask,
“What does this say?’ This is what they had just learnt in box 1
Point to ‘ma’ and ask “what does this say?”

2. Write the second column from box 3 on the black board.

Point to ‘nu’ and ask ‘What does this say?”

Point to ‘mu’ and ask “What does this say?”

(Encourage pupils to try to work out this for themselves. Once they have
learned the idea of making syllables, they will be able to make new
syllables easily)

3. Now write the third column of box 3 beside the other two columns on the
blackboard.

Point to the ‘n@’ and ask, “What does this say?”
Point to ‘m{@’ and ask, “What does this say?”
4. Write the fourth column beside the other three on the blackboard.
Point to ‘ne’ and ask, “What does this say?”
Point to the ‘me’ and ask, “What does this say?
5. Draw lines around the four columns of syllables you have written. You

should now have box three on the blackboard. Ask the pupils to find box

3 in their books. Read this box with them column by column just as you
did on the blackboard.

e Box 4 - This box contains real words. By now children should be able to
recognise the_ syllables that make the word ‘kaana’ since they have
encountered all of the syllables individually.

Steps: . i
a. Write the first row of box 4 on the blackboard.

Point to the slyllables making the word ‘kaana’ and ask the children
to say the syllables quickly as you point to them.
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Now point to word ‘kaana’ below the syllable row and ask the
children to read it...

b. Draw lines around the contents of box 4. You should now have box
four on the blackboard. Ask the pupils to find box 4 in their books,
Read this box with them row after row ... ensure that they read
they know these are real words and should be read faster than the
separate syllables.

Box 5 — this box helps the learners to read grammatical elements. Some of
them look quite similar from others, yet if the learners do not read them
correctly, the meaning of the sentence will not be the same.

Steps:
%. Write the first row of box 5 on the blackboard

Run hand under the words as the children read the sentence )

Write the second row on the blackboard and repeat what you did

with row one o

Ask the children to read the sentences together and individually

Have some learners come to the blackboard and read the words

out to the rest of the class

oo oo

Drill lesson 11 - pg. 23

In this lesson it is the ‘w’. Here is what you do with each of them:

Box 1 — this box teaches the pupils how to break down the kefr word and
how to recognise the sounds that make up the word. Especially the new
sound that is being taught.

Steps

1.

2.

rite the first line of the box on the blackboard and say the word:
mwembe. Let’s say the word together (mwembe)

Hold your hand or a_piece of paper over the second part of the word so
that only the first syllable is being seen. In this lesson it is ‘mwe’. Tell the

pupils,
‘This is the part of the word mwembe that says ‘mwe’.

Wll;ite the ‘mwe’ below mwembe exactly as it is done in the book and
ask:

‘What does it say?’

Hold your book over the ‘m’ and say:
“This is the part of ‘mwe’ that says ‘we’.

llgraw a box around what you have written and ask someone to read the
OX.

Get the pupils to point to box 1 in their books and read it

Box 2 -this box teaches the é)u%lls to put the new sound together with
other sounds that have already been taught Sin this particular case, the
vowels). The pupils are learning how to ma

e new syllables using the
new sound ‘w’.
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Steps

1. Write the first column from box 2 on the blackboard. Point to ‘e’ and ask
‘What does this say?’
Point to ‘mwe’ and ask “what does this say?” This is what they had just
learnt in box 1

2. Write the second column from box 2 on the black board.
Point to ‘a’ and ask ‘What does this say?”
Point to ‘mwa’ and ask “What does this say?”
fEncoura e pupils to try to work out this for themselves. Once they have
earned the idea of making syllables, they will be able to make new
syllables easily)

3. Now write the third column of box 2 beside the other two columns on the
blackboard. )

Point to the ‘i’ and ask, “What does this say?”
Point to ‘mwi’ and ask, “What does this say?”

4. Write the fourth column beside the other three on the blackboard.

Point to ‘1’ and ask, “What does this say?”
Point to the ‘mwi’ and ask, “What does this say?

5. Draw lines around the four columns of syllables you have written. You
should now have box two on the blackboard. Ask the pupils to find box 2
in their books. Read this box with them column by column just as you did
on the blackboard.

e Box 3 - this box comFrises long and short syllables. The first syllable in
each column is exactly the same as the lower syllables in box 2. It is
hoped that children will be able to recognise these syllables.

Steps:

1. Write the first column from box 3 on the blackboard. Point to ‘we’ and
ask, “What does this say?’ This is what they had just learnt in box 1
Point to ‘mwe’ and ask “what does this say?”

2. Write the second column from box 3 on the black board.

Point to ‘wa’ and ask ‘What does this say?”

Point to ‘mwa’ and ask “What does this say?”

(Encourage pupils to try to work out this for themselves. Once they have
learned the idea of making syllables, they will be able to make new
syllables easily)

3. Now write the third column of box 3 beside the other two columns on the

blackboard.
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4.

Point to the ‘wi’ and ask, “What does this say?”

Point to ‘mwi’ and ask, “What does this say?”

Write the fourth column beside the other three on the blackboard.
Point to ‘w1’ and ask, “What does this say?”

Point to the ‘mwi’ and ask, “What does this say?

Draw lines around the four columns of syllables you have written. You
should now have box three on the blackboard. Ask the pupils to find box
3 in their books. Read this box with them column by column just as you
did on the blackboard.

Box 4 — This box contains real words. By now children should be able to
recognise the syllables that make the word ‘mwembe’ since they have
encountered all of the syllables individually.

Steps
a. Write the first row of box 4 on the blackboard.

Point to the syllables making the word ‘mwembe’ and ask the
children to say the syllables quickly as you point to them.

Now point to word ‘mwembe’ below the syllable row and ask the
children to read it...

Do the same for the word weenu in box 4

b. Draw lines around the contents of box 4. You should now have box
four on the blackboard. Ask the pupils to find box 4 in their books.
Read this box with them row after row ... ensure that they read
they know these are real words and should be read faster than the
separate syllables.

Box 5 - this box helps the learners to read grammatical elements. Some of
them look quite similar from others, yet if the learners do not read them
correctly, the meaning of the sentence will not be the same.

Steps:
%. Write the first row of box 5 on the blackboard

Run hand under the words as the children read the sentence )

Write the second row on the blackboard and repeat what you did

with row one oo

Ask the children to read the sentences together and individually

Have some learners come to the blackboard and read the words

out to the rest of the class

oo oo
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Drill lesson 12 pg. 25

In this lesson it is the ‘nd’. Here is what you do with each of them:

Box 1 - this box teaches the pupils how to break down the kef/ word and
how to recognise the sounds that make up the word. Especially the new
sound that is being taught.

Steps
1. e\/rite the first line of the box on the blackboard and say the word:

ndara. Let’s say the word together (ndara)

2. Hold your hand or a piece of paper over the second part of the word so
that 1only the first syllable is being seen. In this lesson it is ‘nda’. Tell the
pupils,

‘This is the part of the word ndara that says ‘ndara’.

3. Write the ‘nda’ below ndara exactly as it is done in the book and ask:
‘What does it say?’

4. Hold your book over the ‘a’ and sagf:

‘This is the part of ‘nda’ that says ‘nd’.
5. ][))raw a box around what you have written and ask someone to read the
OX.

6. Get the pupils to point to box 1 in their books and read it

e Box 2 -this box teaches the gu%ﬂs to put the new sound together with
other sounds that have already been taught S(ll‘l this particular case, the
vowels). The dpuplls are learning how to make new syllables using the
new sound ‘nd’.

Steps

1. Write the first column from box 2 on the blackboard. Point to ‘a’ and ask
‘What does this say?’
Point to ‘nda’ and ask “what does this say?” This is what they had just
learnt in box 1

2. Write the second column from box 2 on the black board.
Point to ‘v’ and ask ‘What does this say?”
Point to ‘ndu’ and ask “What does this say?”
(Encourage pupils to try to work out this for themselves. Once they have
learned the idea of making syllables, they will be able to make new
syllables easily)

3. Now write the third column of box 2 beside the other two columns on the
blackboard.

Point to the ‘i’ and ask, “What does this say?”
Point to ‘ndi’ and ask, “What does this say?”
4. Write the fourth column beside the other three on the blackboard.

Point to ‘4’ and ask, “What does this say?”
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Point to the ‘nd@’ and ask, “What does this say?

Draw lines around the four columns of syllables you have written. You
should now have box two on the blackboard. Ask the pupils to find box 2
in their books. Read this box with them column by column just as you did
on the blackboard.

Box 3 - this box comPrises long and short syllables. The first syllable in
each column is exactly the same as the lower syllables in box 2. It is
hoped that children will be able to recognise these’syllables.

Steps:

1.

Write the first column from box 3 on the blackboard. Point to ‘nda’ and
ask, “What does this say?’ This is what they had just learnt in box 1

Point to ‘na’ and ask “what does this say?”

Write the second column from box 3 on the black board.

Point to ‘ndu’ and ask ‘What does this say?”

Point to ‘nu’ and ask “What does this say?”

fEncoura e pupils to try to work out this for themselves. Once they have
earned the idea of making syllables, they will be able to make new
syllables easily)

Now write the third column of box 3 beside the other two columns on the
blackboard.

Point to the ‘ndi’ and ask, “What does this say?”

Point to ‘ni’ and ask, “What does this say?”

Write the fourth column beside the other three on the blackboard.
Point to ‘nd@’ and ask, “What does this say?”

N

Point to the ‘n@’ and ask, “What does this say?

Draw lines around the four columns of syllables you have written. You
should now have box three on the blackboard. Ask the pupils to find box
3 in their books. Read this box with them column by column just as you
did on the blackboard.

Box 4 — This box contains real words. By now_children should be able to
recognise the_ syllables that make the word ‘ndara’ since they have
encountered all of the syllables individually.

Steps .
a. Write the first row of box 4 on the blackboard.

Point to the slyllables making the word ‘ndara’ and ask the children
to say the syllables quickly as you point to them.

Now point to word ‘ndara’ below the syllable row and ask the
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children to read it...

Do the same for the word nd{imia in box 4

b. Draw lines around the contents of box 4. You should now have box
four on the blackboard. Ask the pupils to find box 4 in their books.
Read this box with them row after row ... ensure that they read
they know these are real words and should be read faster than the
separate syllables.

Box 5 — this box helps the learners to read grammatical elements. Some of
them look quite similar from others, yet if the learners do not read them
correctly, the meaning of the sentence will not be the same.

Steps:
121. Write the first row of box 5 on the blackboard

Run hand under the words as the children read the sentence )

Write the second row on the blackboard and repeat what you did

with row one o

Ask the children to read the sentences together and individually

Have some learners come to the blackboard and read the words

out to the rest of the class

oo po

Drill lesson 13 p.27

In this lesson it is the ‘c’. Here is what you do with each of them:

Box 1 — this box teaches the pupils how to break down the kefr word and
how to recognise the sounds that make up the word. Especially the new
sound that is being taught.

Steps

1.

2.

rite the first line of the box on the blackboard and say the word:
Ciidicti. Let’s say the word together (ciiticil)

Hold your hand or a piece of paper over the first tp_art of the word so that
only the last syllable is being seen. In this lesson if is ‘cli’. Tell the pupils,

“This is the part of the word ciliicil that says ‘cii’.
Write the ‘ci’ below cfific(i exactly as it is done in the book and ask:
‘What does it say?’

Hold your book over the ‘4’ and say:
‘This is the part of ‘ci’ that says U’.

]lgraw a box around what you have written and ask someone to read the
OX.

Get the pupils to point to box 1 in their books and read it
Box 2 -this box teaches the gupils to put the new sound together with
other sounds that have already been taught (in this particular case, the

vowels). The pupils are learning how to make new ‘syllables using the
new sound ‘c’.
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Steps

1. Write the first column from box 2 on the blackboard. Point to ‘4’ and ask
‘What does this say?’
Point to ‘cQ’ and ask “what does this say?” This is what they had just
learnt in box 1

2. Write the second column from box 2 on the black board.
Point to ‘0’ and ask ‘What does this say?”
Point to ‘cu’ and ask. “What does this say?”
fEncoura e pupils to try to work out this for themselves. Once they have
earned the idea of making syllables, they will be able to make new
syllables easily)

3. Now write the third column of box 2 beside the other two columns on the
blackboard. )

Point to the ‘a’ and ask, “What does this say?”
Point to ‘ca’ and ask, “What does this say?”

4. Write the fourth column beside the other three on the blackboard.

Point to ‘e’ and ask, “What does this say?”
Point to the ‘ce’ and ask, “What does this say?

5. Draw lines around the four columns of syllables you have written. You
should now have box two on the blackboard. Ask the pupils to find box 2
in their books. Read this box with them column by column just as you did
on the blackboard.

e Box 3 - this box comFrises long and short syllables. The first syllable in
each column is_exactly the same as the lower syllables in box 2. It is
hoped that children will be able to recognise thesesyllables.

Steps:

1. Write the first column from box 3 on the blackboard. Point to ‘cti’ and
ask, “What does this say?’ This is what they had just learnt in box 1
Point to ‘t{i’ and ask “what does this say?”

2. Write the second column from box 3 on the black board.

Point to ‘cu’ and ask ‘What does this say?”

Point to ‘tu’ and ask “What does this say?”

(Encourage pupils to try to work out this for themselves. Once they have
learned the idea of making syllables, they will be able to make new
syllables easily)

3. Now write the third column of box 3 beside the other two columns on the

blackboard.
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Point to the ‘ca’ and ask, “What does this say?”
Point to ‘ta’ and ask, “What does this say?”
4. Write the fourth column beside the other three on the blackboard.
Point to ‘ce’ and ask, “What does this say?”
Point to the ‘te’ and ask, “What does this say?

5. Draw lines around the four columns of syllables you have written. You
should now have box three on the blackboard. Ask the pupils to find box
3 in their books. Read this box with them column by column just as you
did on the blackboard.

e Box 4 - This box contains real words. By now children should be able to
recognise the_ syllables that make the word ‘citiba’ since they have
encountered all of the syllables individually.

Steps . ]
a. Write the first row of box 4 on the blackboard.

Point to the s?fllables making the word ‘citiba’ and ask the children
to say the syllables quickly as you point to them.

Now point to word ‘clititba’ below the syllable row and ask the
children to read it...

Do the same for the word {ic(ir(i in box 4

b. Draw lines around the contents of box 4. You should now have box
four on the blackboard. Ask the pupils to find box 4 in their books.
Read this box with them row after row ... ensure that they read
they know these are real words and should be read faster than the
separate syllables.

e Box 5 - this box helps the learners to read grammatical elements. Some of
them look quite similar from others, yet if the learners do not read them
correctly, the meaning of the sentence will not be the same.

Steps:
%. Write the first row of box 5 on the blackboard

Run hand under the words as the children read the sentence )

Write the second row on the blackboard and repeat what you did

with row one L

Ask the children to read the sentences together and individually

Have some learners come to the blackboard and read the words

out to the rest of the class

oo oo

Drill lesson 14 p. 29

In this lesson it is the ‘ny’. Here is what you do with each of them:
e Box 1 - this box teaches the pupils how to break down the keY word and
how to recognise the sounds that make up the word. Especially the new
sound that is being taught.

Steps
1. Write the first line of the box on the blackboard and say the word:
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Steps

‘nyanya. Let’s say the word together (nyanya)

Hold your hand or a piece of paper over the second part of the word so
that only the first syllable is being seen. In this lesson it is ‘nya’. Tell the

pupils,

‘This is the part of the word nyanya that says ‘nya’. Remember to point out
that even the second part says ‘nya

Write the ‘nya’ below nya exactly as it is done in the book and ask:

‘What does it say?’

Hold your book gver the ‘ny’ and say:
‘This is the part of ‘nya’ that 'says ‘ny’.

][))raw a box around what you have written and ask someone to read the
OX.

Get the pupils to point to box 1 in their books and read it

Box 2 —this box teaches the gu%ﬂs to put the new sound together with
other sounds that have already been taught E(m this particular case, the
vowels). The pupils are learning how to make new syllables using the
new sound ‘ny’.

. Write the first column from box 2 on the blackboard. Point to ‘a’ and ask

‘What does this say?’

Point to ‘nya’ and ask “what does this say?” This is what they had just
learnt in box 1

Write the second column from box 2 on the black board.

Point to ‘G’ and ask ‘What does this say?”

Point to ‘ny(’ and ask. “What does this say?”

(Encoura%le p}(ljpils to try to work out this for themselves. Once they have
learned the idea of making syllables, they will be able to make new
syllables easily)

Now write the third column of box 2 beside the other two columns on the
blackboard. )

Point to the ‘i’ and ask, “What does this say?”

Point to ‘nyi’ and ask, “What does this say?”

Write the fourth column beside the other three on the blackboard.

Point to ‘I’ and ask, “What does this say?”

Point to the ‘nyi’ and ask, “What does this say?

Draw lines around the four columns of syllables you have written. You

should now have box two on the blackboard. Ask the pupils to find box 2
in their books. Read this box with them column by column just as you did
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on the blackboard.

Box 3 - this box comPrises long and short syllables. The first syllable in
each column is exactly the same as the lower syllables in box 2. It is
hoped that children will be able to recognise these syllables.

Steps:

1.

Write the first column from box 3 on the blackboard. Point to ‘nya’ and
ask, “What does this say?’ This is what they had just learnt in box

Point to ‘nda’ and ask “what does this say?”

Write the second column from box 3 on the black board.

Point to ‘ny’ and ask ‘What does this say?”

Point to ‘nd@’ and ask “What does this say?”

(Encoura%le p}(lipils to try to work out this for themselves. Once they have
learned the idea of making syllables, they will be able to make new
syllables easily)

Now write the third column of box 3 beside the other two columns on the
blackboard.

Point to the ‘nyi’ and ask, “What does this say?”

Point to ‘ndi’ and ask, “What does this say?”

Write the fourth column beside the other three on the blackboard.
Point to ‘nyi’ and ask, “What does this say?”

Point to the ‘ndi’ and ask, “What does this say?

Draw lines around the four columns of syllables you have written. You
should now have box three on the blackboard. Ask the pupils to find box

3 in their books. Read this box with them column by column just as you
did on the blackboard.

Box 4 — This box contains real words. By now children should be able to
recognise the_ syllables that make the word ‘nyani’ since they have
encountered all of the syllables individually.

Steps .
a. Write the first row of box 4 on the blackboard.

Point to the slyllables making the word ‘nyani’ and ask the children
to say the syllables quickly as you point to them.

Now point to word ‘nyani’ below the syllable row and ask the
children to read it...

Do the same for the word nyama in box 4

b. Draw lines around the contents of box 4. You should now have box
four on the blackboard. Ask the pupils to find box 4 in their books.
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Read this box with them row after row ... ensure that they read
they know these are real words and should be read faster than the
separate syllables.

e Box 5 - this box helps the learners to read fgrammatical elements. Some of
them look quite similar from others, yet if the learners do not read them
correctly, the meaning of the sentence will not be the same.

Steps:
%. Write the first row of box 5 on the blackboard

Run hand under the words as the children read the sentence )

Write the second row on the blackboard and repeat what you did

with row one o

Ask the children to read the sentences together and individually

Have some learners come to the blackboard and read the words

out to the rest of the class

oo oo

Drill lesson 15 pg. 31
In this lesson it is the ‘th’. Here is what you do with each of them:
e Box 1 - this box teaches the pupils how to break down the keﬁ word and

how to recognise the sounds that make up the word. Especially the new
sound that is being taught.

Steps
1. BVrite the first line of the box on the blackboard and say the word:
thithi. Let’s say the word together (ithithi)

2. Hold your hand or a piece of paper over the second part of the word so
that only the first syllable is being seen. In this lesson it is ‘thi’. Tell the

pupils,
‘This is the part of the word {thithi that says ‘thi’.
3. Write the ‘thi’ below fthithi exactly as it is done in the book and ask:
‘What does it say?’

4. Hold your book ogver the ‘i’ and say:
‘This is the part of ‘thi’ that says ‘th’.

5. llgraw a box around what you have written and ask someone to read the
OX.

6. Get the pupils to point to box 1 in their books and read it

e Box 2 -this box teaches the gupils to put the new sound together with
other sounds that have already been taught E{m this particular case, the
vowels). The pupils are learning how to make new ‘syllables using the
new sound ‘th’.

Steps

1. Write the first column from box 2 on the blackboard. Point to ‘i’ and ask
‘What does this say?’

Point to ‘thi’ and ask “what does this say?” This is what they had just
learnt in box 1
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2. Write the second column from box 2 on the black board.
Point to ‘I’ and ask ‘What does this say?”
Point to ‘thi’ and ask “What does this say?”
fEncoura%e pupils to try to work out this for themselves. Once they have
earned the idea of making syllables, they will be able to make new
syllables easily)

3. Now write the third column of box 2 beside the other two columns on the
blackboard. )
Point to the ‘e’ and ask, “What does this say?”
Point to ‘the’ and ask, “What does this say?”

4. Write the fourth column beside the other three on the blackboard.
Point to ‘a’ and ask, “What does this say?”
Point to the ‘tha’ and ask, “What does this say?

5. Draw lines around the four columns of syllables %ou have written. You
should now have box two on the blackboard. Ask the pupils to find box 2

in their books. Read this box with them column by column just as you did
on the blackboard.

e Box 3 - this box com}Jrises long and short syllables. The first syllable in
each column is exactly the same as the lower syllables in box 2. It is
hoped that children will be able to recognise these syllables.

Steps:

1. Write the first column from box 3 on the blackboard. Point to ‘the’ and
ask, “What does this say?’ This is what they had just learnt in box 1
Point to ‘ti’ and ask “what does this say?”

2. Write the second column from box 3 on the black board.

Point to ‘thi’ and ask ‘What does this say?”

Point to ‘tI” and ask “What does this say?”

fEncoura%e pupils to try to work out this for themselves. Once they have
earned the idea of making syllables, they will be able to make new
syllables easily)

3. Now write the third column of box 3 beside the other two columns on the
blackboard.

Point to the ‘the’ and ask, “What does this say?”
Point to ‘te’ and ask, “What does this say?”

4. Write the fourth column beside the other three on the blackboard.
Point to ‘tha’ and ask, “What does this say?”
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Point to the ‘ta’ and ask, “What does this say?

. Draw lines around the four columns of syllables you have written. You
should now have box three on the blackboard. Ask the pupils to find box
3 in their books. Read this box with them column by column just as you
did on the blackboard.

Box 4 — This box contains real words. By now children should be able to
recognise the syllables that make the word ‘kathetiini’ since they have
encountered all of the syllables individually.

Steps . i
a. Write the first row of box 4 on the blackboard.

Point to the syllables making the word ‘kathetiini’ and ask the
children to saythe syllables quickly as you point to them.

Now point to word ‘kathetiini’ below the syllable row and ask the
children to read it...

b. Draw lines around the contents of box 4. You should now have box
four on the blackboard. Ask the ]f)uplls to find box 4 in their books,
Read_this box with them row after row ... ensure that they read
they know these are real words and should be read faster than the
separate syllables.

Box 5 - this box helps the learners to read grammatical elements. Some of
them look quite similar from others, yet if the learners do not read them
correctly, the meaning of the sentence will not be the same.

Steps:
121. Write the first row of box 5 on the blackboard

Run hand under the words as the children read the sentence )

Write the second row on the blackboard and repeat what you did

with row one Lo

Ask the children to read the sentences together and individually

Have some learners come to the blackboard and read the words

out to the rest of the class

oo po
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Lesson 3 — Reading lesson

Rirl i rGrara. Rirara rir? Griri. Rirara
rara! Rari aara {riri.

Steps:

Write down the story on the chalkboard

Read through the story while the learners listen.

Read through the story a second time and learners repeat after the teacher
Ask individual learners to read specific sentences in the story

Ask individual learners to read the whole story on the board

Ask individual learners to read the whole story from their books

NS AwDdh =

Ask whole class to read the whole story from their books

Some of the steps e.g. reading the story for the learners and having them repeat
after the teacher, may only apply for the first few lessons when the learners are
still learning to read. When they have learnt to read, allow them opportunity to
try to read without help of the teacher in order to build their confidence.

Lesson 4 — Grammar lesson / writing lesson

Some of the grammatical elements making up the grammar lessons have been
derived from lesson 3 (the reading lesson). Other grammatical aspects can be
driven from box 5 of the drills.

The different grammatical aspects to be taught in each lesson have been
outlined for you on pgs 45-46 of this teachers’ guide.

NB: You may come across other grammatical elements in the stories as you read
them and prepare for your lessons. Do not feel restricted to what has been
pointed out in the teachers’ guide only. You are free to teach those additional
grammatical lessons that you come across in the stories.

In this lesson for example, the grammatical element being taught is
demonstratives (this, that). You can also add (these and those) to the lesson and
do a role play in class where learners pick different items / objects around the
class and use the demonstratives to say what they are holding.
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Also play the language game using flashcards with sentences that have been
constructed using demonstratives and let learners say what the sentences mean
or do role plays.

At the end of the lesson, the learners should write the sentence below the story
e.g

AAAAA

Children can copy this sentence into their exercise book. You could also
lengthen this to make it a creative writing exercise where you ask children to
add to more sentences to complete the story. This can increase to three or more
sentences as children advance in their writing skills.

Lesson 5: Word formation / writing lesson

This is a puzzle lesson where children try forming words from the tables at the
back of their books. One puzzle can be used on two consecutive Fridays.
Children can at times form the words in groups (compete among the groups) or
they could do it as individuals. Children could also write the words they have
formed in their books. Other than puzzles, lesson five can also be a revision
lesson especially if the teacher feels that children have not grasped the content
of the week very well. Lesson five can also be used for riddling, story telling etc
in cases where the teacher feels that they have exhausted the word puzzle in the
first lesson and need not be revised.

Part 1: Lesson Plans for Pupils’ Book, Section 1

Objectives

The pupils will be able to:

1. revise the key words and the stories from ‘T{ithoomeeni Kitharaka: Ibuku ria
Kiraci Kia Biiri.

2. read all the stories in this section.

Lesson plan

1. Instruct the pupils to turn to page 2 in their books.
2. Talk about the picture with the pupils. Ask them some questions. For
example,
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o

7.
8.

9.

a. What do they see in the picture?

b. What is he doing?

c. What else do you see?
Tell the class to read the story silently by themselves. @Walk around the
class and help the pupils who are having difficulty.
When they have had plenty of time to read the story, ask a few questions
about it to see if they have understood what they read.
Choose a few pupils to read a sentence each while the others follow in their
books.
Read the story together as a class several times. Get the pupils to point to
the words as they read.
Choose a few pupils to ask others questions about the story.
Write the story (or some of the story) on the blackboard.
Match the flash cards to the story on the blackboard.

10. Find the words from the blackboard in their books.
11. Read the story from the blackboard.
12. Where applicable, let the pupils dramatise the story.

Part 2: Lesson Plans for Pupils’ book, Section 2

Objectives

The pupils will be able to:

1. Read the new key words and sight words that are introduced

2. Recognise, read and write the new letters that are introduced in each
lesson

3. Read the grammatical items and know why they are used

4. Read the stories
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1. Overview of part 2 — key/sight word and letter sound

Less | Key word | New

on letter
num sound
ber

1 Rirara -r

2 Karaka K

3 Mrimi M

4 Mfruruku |U

5 Gikuru 8-

6 Ttl T

7 Rireere -e-

8 Kabaka -ba-
9 Mbea -mb-
10 Kaana Na-
11 Mwembe Mw
12 Ndara -nd-
13 Clidct -c-
14 Nyanya -ny-
15 tithithi- -th-
16 Migono -0-

17 | ng’ombe -ng’-
18 Mpempe -mp-

19 Kayaii -y-

20 Njoka -nj-
21 Kwanda -kw-
22 Rweria -TW-
23 | Icwe -CW-
24 Mbwe -mbw-
25 Nkiingigi | -nk

26 Ngtikii -ng-
27 Nkwayi -nkw-
28 Ntara -nt-
29 Nthwana -nthw-
30 ndwano -ndw-
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Overview of part 3: Reading lesson

This is a story that uses the key word- refer to part two for the key words used
in each of the lessons.

Overview of part 4: Grammar Lessons:

Lesson 1 — demonstratives (rtru-this, rifira - that), ndwano
cia kwandika (punctuation marks-commas, fullstops).3

Lesson 2 - diminutive ka, punctuations- question marks,
full stops and capital letters......ccccceeeeevureeeceeerinnnnnnnnnes 5

Lesson 3 — short and long vowels ({ira, {ilira, aamaama)

..................................................................................... 7
Lesson 4 - emphatic repetition( riika ritka
..................................................................................... 9
Lesson 5 — small versus big (gakuru, gikuru)............... 11
Lesson 6- negative ‘ti’(tura, tiga gitura) ..........ccceeen..... 13

Lesson 7 — past tense (immediate past tense- akiitiraga,
riki{rtima, aghiikia, agiiKkira) ......ccceeovvvvveeeeereennennnns 15

Lesson 8 — this (gaka- near the 1% person) gaku- near
the 2" person, kaara- away from 1% and 2™ person but
visible, kara- know to 1% and 2™ person but not within
sight tense(present continuous tense- igakfiria),
immediate past tense (gak{ibaa), akugaiga ................. 17

Lesson 9 — Revision (immediate past tense
(Aghthra, TKArfa) ...ocoeeeveeeeeeeeeeeeeeeeeeee e 19

Lesson 10 — possessives (kabaka ka, mbaka ya
.21

Lesson 11 —General grammar revision (possessives (weenu,
Weetli, wao), Adjectives (dmiinene), ........ccccceveeeernnne. 23



Lesson 12 — Negative ‘ti’ (ndakaa- ntikaa), tense
future- agakaa, ndaakaa) ........ccccceeereeiiiiiiieieriieiennnnes 25

Lesson 13 - locative ‘ni’ — to show location — ciitibaani
Lesson 14 — possessives — cietli (many or big), geet(i
(0NE OF SMAIL) centiiniiieiee ettt e e eenaee 29

Lesson 15 - locative ‘ni’ to show location — kathetiini,
MUthithiind ......ooovviiiiii e, 31

Lesson 16 — tense (future tense — agaacooka,
ArTCO0KA ..eoeeeeiiiiiiicceetcce e 33

Lesson 17 — Singular vs plural (ng’ondu imbega- ng’ondu
imbega ng’ombe iri- Ng’ombe iri.........cccceeeeiiiinnnnnnans 35

Lesson 18 - Revision (Locative ‘ni’ — mpandooni,

1001010) 07 <381 1 ¥ SRRSO PP PPPPPPPPRRRRRIN 37
Lesson 19 — possessives (of — ka, ga, : and — na) ......... 39
Lesson 20 — Negatives and positives — iri — itiri ......... 41

Lesson 21 - Negatives and positives (nakwenda —
atikwenda, 1 —ti ) cveeeiiiiiieeeeeeceeeeeeeeeeres 43

Lesson 22 — passive vs active voices (kiigartirania {ira
aktirGitha Gintli bina na {Gra akdrthirwa intéi bina ndeeni

ya centenci (naandire-rwandirwe) ........ccccccceeveeeeennnnn. 45

Lesson 23 — pronouns (it — Kaboro niglicwa, she-
GacWe NAZUCWA) ceeveeeeeiiieeiiiiiieeeiieeeeeeeeeeeeeeeeeeeeeeeeeeeeens 47

Lesson 24 — Pronouns (it — mbwe 1ri, he- mbwe ari..... 49

Lesson 25 — Questions and Answers (Nk{ing{igi niinene?,
nkinghgl nilnene.) .....ccoeeveeiiiieeeeeerieieeeceeeeeeeeeene 51



Lesson 26 — Pronouns (2™ person pronouns —niirlyaga,
31 person pronoun — NAariyaga ......cccceeeeeeeeeeeeeeeeeeennennn. 53

Lesson 27 — pronouns (1% person — ngwatia, 3t person-
miigwatie)

Lesson 28 - Singular (ntara ya), Plural (Ntara cia)...... 57

Lesson 29 — Negatives and positives (Ndararia-Ntaaria,
Irllyaga-Ttiriyaga ..c.ccoeeeeeeeeeeieeeeeeeeeeeeeeeeeeeeeeeeeeeeeeeeeeeee, 59

Lesson 30 — Revision (negatives and positives) — ti mbega,
nimbega, N'ya- t'Va ) .cceeeiriiiiiiieieceeeee e 61

52



4. TEACHER AND LEARNER ACTIVITY FOR EVERY LESSON
Reading exercises

- Reading aloud

- Answering question orally or written

- dramatising

Grammar exercises

-reading the story

-asking and answering questions

- Explaining the vocabularies used if any

-sentence construction using flashcards and new words
- word puzzles

Writing

- filling in blanks

- Copying words and sentences
- writing on chalkboard
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Schemes of work

WEEK DAY Topic Sub-topic PAGE
1 Monday Picture reading - picture and 1
key word
-word attack
Tuesday Teaching reading | Syllable / word | 2
drills
Wednesday Reading Reading 3
patterns
Thursday Grammar lesson | Demonstratives | 2
1
Friday Writing puzzle Word formation | 62
2 Monday - Picture reading - picture and 4
key word
-word attack
Tuesday Teaching reading | Syllable / word
drills
Wednesday Reading Reading
patterns
Thursday Grammar lesson | Diminutive ka
2 and punctuation
marks
Friday Writing puzzle Word formation
3 Monday - Picture reading - picture and
key word
-word attack
Tuesday Teaching reading | Syllable / word
drills
Wednesday Reading Reading
patterns
Thursday Grammar lesson | Long and short
3 vowels
Friday Writing puzzle Word formation
4 Monday - Picture reading - picture and

key word
-word attack
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Tuesday Teaching reading | Syllable / word
drills
Wednesday Reading Reading
patterns
Thursday Grammar lesson | Emphatic
4 repetition
Friday Writing puzzle Word formation
Monday - Picture reading - picture and
key word
-word attack
Tuesday Teaching reading | Syllable / word
drills
Wednesday Reading Reading
patterns
Thursday Grammar lesson | Small/little vs
5 big
Friday Writing puzzle Word formation
Monday - Picture reading - picture and
key word
-word attack
Tuesday Teaching reading | Syllable / word
drills
Wednesday Reading Reading
patterns
Thursday Grammar lesson | Negatives
6
Friday Writing puzzle Word formation
Monday - Picture reading - picture and
key word
-word attack
Tuesday Teaching reading | Syllable / word
drills
Wednesday Reading Reading
patterns
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Thursday

Grammar lesson
7

Immediate past
tense

Friday Writing puzzle Word formation
8 Monday - Picture reading - picture and
key word
-word attack
Tuesday Teaching reading | Syllable / word
drills
Wednesday Reading Reading
patterns
Thursday Grammar lesson | Demonstratives
8
Friday Writing puzzle Word formation
9 Monday - Picture reading - picture and
key word
-word attack
Tuesday Teaching reading | Syllable / word
drills
Wednesday Reading Reading
patterns
Thursday Grammar lesson | Immediate past
9 tense
Friday Writing puzzle Word formation
10 Monday - Picture reading - picture and
key word
-word attack
Tuesday Teaching reading | Syllable / word
drills
Wednesday Reading Reading
patterns
Thursday Grammar lesson | Possessives
10
Friday Word puzzle Word formation
11 Monday - Picture reading - picture and
key word
-word attack
Tuesday Teaching reading | Syllable / word
drills
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Wednesday Reading Reading
patterns
Thursday Grammar lesson | Possessive and
11 adjectives
Friday Writing puzzle Word formation
12 Monday - Picture reading - picture and
key word
-word attack
Tuesday Teaching reading | Syllable / word
drills
Wednesday Reading Reading
patterns
Thursday Grammar lesson | Negatives
12
Friday Writing puzzle Word formation
13 Monday - Picture reading - picture and
key word
-word attack
Tuesday Teaching reading | Syllable / word
drills
Wednesday Reading Reading
patterns
Thursday Grammar lesson | Locative ni
13
Friday Writing puzzle Word formation
14 Monday - Picture reading - picture and
key word
-word attack
Tuesday Teaching reading | Syllable / word
drills
Wednesday Reading Reading
patterns
Thursday Grammar lesson | Possessives
14
Friday Writing puzzle Word formation
15 Monday - Picture reading - picture and
key word
-word attack
Tuesday Teaching reading | Syllable / word
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drills

Wednesday Reading Reading
patterns
Thursday Grammar lesson | Locative ni
15
Friday Writing puzzle Word formation
16 Monday - Picture reading - picture and
key word
-word attack
Tuesday Teaching reading | Syllable / word
drills
Wednesday Reading Reading
patterns
Thursday Grammar lesson | Future tense
16 (agaacooka,
aricooka)
Friday Writing puzzle Word formation
17 Monday - Picture reading - picture and
key word
-word attack
Tuesday Reading - picture and
key word
-word attack
Wednesday Reading Reading
patterns
Thursday Grammar lesson | Singular and
17 plural
Friday Writing puzzle Word formation
18 Monday - Picture reading - picture and
key word
-word attack
Tuesday Teaching reading | Syllable / word
drills
Wednesday Reading Reading
patterns
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Thursday

Grammar lesson
18

Revision-
locative ‘ni’

Friday Writing puzzle Word formation
19 Monday - Picture reading - picture and
key word
-word attack
Tuesday Teaching reading | Syllable / word
drills
Wednesday Reading Reading
patterns
Thursday Grammar lesson | Possessives (of-
19 ka, ga: and -
na)
Friday Writing puzzle Word formation
20 Monday - Picture reading - picture and
key word
-word attack
Tuesday Teaching reading | Syllable / word
drills
Wednesday Reading Reading
patterns
Thursday Grammar lesson | Negatives and
20 positives (Iri —
itirl)
Friday Writing puzzle Word formation
21 Monday - Picture reading - picture and
key word
-word attack
Tuesday Teaching reading | Syllable / word
drills
Wednesday Reading Reading
patterns
Thursday Grammar lesson | Negatives and

21

positives
(nakwenda-
atikwenda, i-ti)
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Friday

Writing puzzle

Word formation

22

Monday

Picture reading

- picture and
key word
-word attack

Tuesday

Teaching reading

Syllable / word
drills

Wednesday

Reading

Reading
patterns

Thursday

Grammar lesson
22

Passive vs
active voices
(kigartirania
Gra akdr(itha
ant( bina na
Gra akdr(ithirwa
Gint( bina e.g.
naandire-
rwandirwe)

Friday

Writing puzzle

Word formation

23

Monday -

Picture reading

- picture and
key word
-word attack

Tuesday

Teaching reading

Syllable / word
drills

Wednesday

Reading

Reading
patterns

Thursday

Grammar lesson
23

Pronouns (it-
kaboro
niglicwa, she —
Gacwe
naglicwa)

Friday

Writing puzzle

Word formation

24

Monday -

Picture reading

- picture and
key word
-word attack

Tuesday

Teaching reading

Syllable / word
drills

Wednesday

Reading

Reading
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patterns

Thursday

Grammar lesson
24

Pronouns (it-
mbwe 1ri, he-
mbwe ari)

Friday

Writing puzzle

Word formation

25

Monday -

Picture reading

- picture and
key word
-word attack

Tuesday

Teaching reading

Syllable / word
drills

Wednesday

Reading

Reading
patterns

Thursday

Grammar lesson
25

Questions and
answers
(nkiingtigti
niinene?
Nkiingligt
niinene)

Friday

Writing puzzle

Word formation

26

Monday -

Picture reading

- picture and
key word
-word attack

Tuesday

Teaching reading

Syllable / word
drills

Wednesday

Reading

Reading
patterns

Thursday

Grammar lesson
26

pronouns (2™
person
pronouns-
niirilyaga, 3™
person
pronouns-
nariiyaga)

Friday

Writing puzzle

Word formation

27

Monday -

Picture reading

- picture and
key word
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-word attack

Tuesday Teaching reading | Syllable / word
drills
Wednesday Reading Reading
patterns
Thursday
Friday Writing puzzle Word formation
28 Monday - Picture reading - picture and
key word
-word attack
Tuesday Teaching reading | Syllable / word
drills
Wednesday Reading Reading
patterns
Thursday Grammar lesson | Pronouns (2™
28 person —
ngwatia, 3™
person-
miigwatie)
Friday Writing puzzle Word formation
29 Monday - Picture reading - picture and
key word
-word attack
Tuesday Teaching reading | Syllable / word
drills
Wednesday Reading Reading
patterns
Thursday Grammar lesson | Negatives vs
29 positives
(ndararia-
ntaaria,
iriiyaga-
itirllyaga)
Friday Word puzzle Word formation
30 Monday - Picture reading - picture and

key word
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-word attack

Tuesday Reading - picture and
key word
-word attack

Wednesday Reading Reading
patterns

Thursday Grammar lesson | Revision

30 (negatives — ti

mbega, n’ya
and positives —
nimbega, t’ya)

Friday Writing puzzle Word formation
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